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Teachers’ Notes

Wellcome Collection
Wellcome Collection is about medicine, art, life.

It is the extraordinary legacy of an extraordinary man. Henry Wellcome
became very rich from selling medicines and he spent a lot of his money
building a collection of objects related to health, medicine and the body. The
objects came from the fields of science, religion and art. By the time he died
in 1936, the collection contained over one million objects from across the
world and through the centuries.

At Wellcome Collection you will find exciting temporary exhibitions, a library
and two unique permanent exhibitions: Medicine Man and Medicine Now.
The objects in both exhibitions have been selected to stimulate ideas and
discussion about medicine and our bodies, in the context not only of science
but also of art, history and design.

Now there is a fully resourced schools programme focusing on the two main
galleries offering secondary students an unrivalled opportunity to apply
their subject knowledge to some extremely contemporary issues.

Medicine Man is a selection of objects from Wellcome’s original
collection. From different parts of the world and from different moments in
history we get glimpses of the ways in which other cultures have responded
to the mysteries of life. With its displays of paintings and photographs,
masks and artificial limbs, the gallery reflects the universal preoccupation
with the body and its wellbeing.

Medicine Now brings the exploration of health and the body up to
date. It focuses on a few topics chosen from the huge field of medicine:
genomes, malaria, obesity, the body, and living with medical science. These
are used to explore the body and illness as we now understand them, and
as we may understand them in the future.

A facilitated, trailed visit to Wellcome Collection enables students of science,
art and the humanities to engage with contemporary issues in the

context of where science and society has gone in the past and of

where we may go in the future. Supporting student and teacher

workshops bring alive some of the key concepts and encourage

students to look afresh at stereotypes, think creatively about ways of
communicating quite difficult issues and encourage them to ‘free their
minds” in a safe, secure environment.

At Wellcome Collection, students will tackle challenging subjects
encouraging and supporting the development of creative thinking,
an important component of any student’s personal development.

To print out the Body Image trail guide please go to the website
www.wellcomecollection.ebcnet.co.uk
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Body Image Curriculum Links: September 2009

The Wellcome Collection Body Image activities are designed to develop students’ personal, learning and
thinking skills and also help them to explore elements of the art, history and science curricula.

Personal, Learning and Thinking Skills (PLTS)

The following aspects of the PLTS framework are covered in the Body Image activities.

Independent e explore issues, events or problems from different perspectives
Enquirers e analyse and evaluate information, judging its relevance and value
Creative e connect their own and others’ ideas and experiences in inventive ways
Thinkers e Question their own and others’ assumptions

Team e collaborate with others to work towards common goals

Workers

Effective e discuss issues of concern, seeking resolution where needed
Participators

e act as an advocate for views and beliefs that may differ from their own

GCSE Art & Design

AQA
3.4 Candidates should develop knowledge, understanding and the capability to
Knowledge, evaluate:
;J:éjesriﬁgndlng e how ideas, feelings and meanings can be conveyed and interpreted in

images, artefacts and products
e how images, artefacts and products relate to social, historical,
vocational and cultural contexts

Candidates should develop the skills to explore and create by:

e exploring relevant resources — analysing, discussing and evaluating
images, objects and products, making and recording independent
judgements in visual and other forms

e working both as individuals and in collaboration with others in a range
of situations.
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Edexcel

1.1 Developing
ideas

e understand how ideas provide the starting point for art and design

e practice and form an integral part of the creative process

o formulate ideas from a variety of starting points

e carry out appropriate research from primary and contextual sources

e analyse and evaluate their own and others’ work in the context of
developing ideas

e develop insight into selected works from contemporary, historical and
cultural contexts.

OCR

Critical and  Critical analysis through first-hand visits to galleries or exhibitions:

Contextual Candidates should record and respond to gallery visits or exhibitions. This should

Studies take the form of viewing and interpreting works of art, artifacts or design at first
hand. Candidates must work with art, artifacts or items they have seen.

Historical analysis:

Candidates should demonstrate knowledge of how ideas, styles and subject
matter have developed over time. Candidates could study selected artists or
compare work from two different periods or practitioners. Candidates may place
works of art, individual artists, different styles and art movements within an
appropriate historical, social or cultural context

GCSE History

AQA History A
Unit 1A Candidates should:
Medicine e be able to explain the importance of the following factors: war,
Through superstition and religion, chance, government, science and technology,
Time and the role of the individual in encouraging or inhibiting change

e understand how key features in the development of medicine were linked
with the key features of the societies studied

Surgery in the Industrial Modern World, ¢1700 - present day
e The impact of technology: X-Rays, transplant surgery, radiation therapy,

keyhole surgery
Edexcel History B
1A ¢1900 to present day:
Medicine e |deas about the cause of disease: growing understanding of microbes
and and of genetic conditions.
Treatment e Approaches to the treatment and prevention of diseases and illness; high-

tech medicine.
e The influence of science and technology on changes in medicine.
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OCR History C

Thematic Study A:  Key Question 1: What was the state of medicine and surgery in the
Medicine, Surgery  second half of the eighteenth century?

and Health,
€.1750-¢.1990 Key Question 2: Why were many advances made in medicine and
surgery during the nineteenth century?
Key Question 3: Why are people in the twentieth century more healthy
than in the past?
GCSE Science

AQA Biology GCSE/ Science GCSE

11.2 A healthy diet contains the right balance of the different foods you need and the
right amount of energy. A person is malnourished if their diet is not balanced. This
may lead to a person being too fat or too thin. It may also lead to deficiency
diseases.

Edexcel Biology GCSE/ Science GCSE

BT1.18 Discuss why official advice on diet and exercise change over time and consider
the scientific basis of current fashionable diets and advice.

B31.7 The importance of having a well-balanced diet, in terms of a healthy lifestyle

OCR GCSE Gateway Science Suite Biology B

B5 The Living Body  Understand that there are lung diseases:
e (such as asbestosis) called industrial diseases;
e (such as cystic fibrosis) with genetic causes;
e (such as lung cancer) caused by life style, smoking.

State that life expectancy has greatly increased during recent times and
suggest possible causes (such as less industrial disease, healthier diet
and life style, modern treatments and cures for disease,

better housing).
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OCR 21st Century Science

B1.3 Recall that heart disease is usually caused by lifestyle factors and/or genetic
factors, not microorganisms;

Recall that these lifestyle factors include poor diet, stress, cigarette smoking,
excessive alcohol intake;

Recall that regular moderate exercise reduces the risk of developing heart
disease;
C3.4 In the context of diet and health:

e can discuss a given risk, taking account of both the chance of it occurring
and the consequences if it did;

e can suggest benefits of activities that have a known risk;

e can offer reasons for people’s willingness (or reluctance) to accept the risk
of a given activity;

e can discuss personal and social choices in terms of a balance of risk and
benefit.
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Personalised Learning and Thinking (PLT)
at Wellcome Collection

A facilitated visit to Wellcome Collection, with accompanying pre-visit preparation,
workshop activities and post-visit follow-up lessons provides a rich and varied
context for learning. The wide variety of exhibits in the galleries and the tasks
related to them invite students to use both their imaginations and their intellects
to explore contemporary problems and perhaps even find solutions.

Students who are creative will work imaginatively and purposefully towards an
objective. What they do will show originality and the end product will be of value.

When students are working creatively they will be constantly questioning.

They will make connections between apparently unrelated ideas. They will envisage
possibilities and explore ideas. They will reflect critically on their work in progress
and on the end product.

Creative students will respond to challenges in surprising ways. They will want to ask
“what if?” and will cope with the uncertainty that their explorations might produce.
They will be independent.

Students must be given the opportunity to use their imaginations and to produce
ideas. They need to be offered creative activities which are relevant to their lives.
These activities will be stimulated by working with creative individuals and
encountering the work of others as a source of inspiration.

Working creatively increases self-esteem, which promotes learning and achievement.

Wellcome Collection is for the incurably curious.
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Identifying Creative Behaviour in Students

Source: QCA

When pupils are thinking and behaving creatively, you are likely to see them:
e Questioning and challenging

Making connections and seeing relationships

Envisaging what might be

Exploring ideas, keeping options open

Reflecting critically on ideas, actions and outcomes

Creative pupils are curious; they question and challenge, and don't always follow rules. They:
e ask 'why?' 'how?' ‘what if?”

ask unusual questions

respond to ideas, questions, tasks or problems in a surprising way

challenge conventions and their own and ‘others' assumptions

think independently

Creative pupils think laterally and make associations between things that are not usually
connected. They:

e recognise the significance of their knowledge and previous experience
use analogies and metaphors
generalise from information and experience, searching for trends and patterns
reinterpret and apply their learning in new contexts
communicate their ideas in novel or unexpected ways

Creative pupils speculate about possibilities. They:
e imagine and see things in the mind's eye
see possibilities, problems and challenges
ask 'what if?”
visualise alternatives
look at and think about things differently and from different points of view

Creative pupils explore possibilities, keep their options open and learn to cope with the
uncertainty that this brings. They:
e play with ideas and experiment
try alternatives and fresh approaches
respond intuitively and trust their intuition
anticipate and overcome difficulties, following an idea through
keep an open mind, adapting and modifying their ideas to achieve creative results

Creative pupils are able to evaluate critically what they do. They: review progress
e ask 'is this a good...?" 'is this what is needed?”
e invite feedback and incorporate this as needed
e put forward constructive comments, ideas, explanations and ways of doing things
e make perceptive observations about originality and value
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Body Image Trail: Teaching Points

Please refer to the student note provided in the Body Image Trail Guide. The following teaching
points will help you when discussing the different objects with your students.

1 Brass Corset
e This item explores ways in which different cultures have changed body
shape by restricting and directing growth.
o Modern Western equivalents include cosmetic surgery and body
piercing.

2 Chinese Shoes

e Students may need guidance in considering why these shape changes
were thought desirable, or indeed necessary. (For example, Chinese
women were regarded as more attractive, and therefore more
marriageable, if their feet were bound. The bound foot was called the
“Golden Lotus”.)

3 Diet Bookcase
e As a preparation for this task you can explore the range of diets
encouraged today: from ‘5-a-day’ through to some of the more exotic
diets. Students should consider their value, both scientifically and
culturally.

4 ‘One Man’s Land’

e This piece explores the face in a seemingly scientific way. As preparation
for this task it would be worth students exploring different ways map
makers, artists and scientists have represented facial features.

o After the Study Visit, a point to debate is whether this style of
representation is as ‘realistic’ as a photograph.

5 Maori Plaster Cast

e Students can also be directed to the nearby display of masks. It is
interesting how many different purposes a mask can serve. This display
includes masks for frightening, healing, exorcising and mourning. Students
may consider modern masks, and the purposes they serve.

e Two aspects of body decoration which might be considered are whether
the decoration is temporary or permanent, and whether it is visible or
hidden. Also, is there any difference in significance between decorating
the face and the body?
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6 Photographic Portraits
e These photographs were taken to show ‘exotic’ peoples and their
different cultural approaches to their bodies. They range from
exquisite portraits of young girls to more documentary
photographs taken to show the way different tribes decorated
themselves.

e There are obvious links to modern photography, especially fashion
photography, both in the subject matter and photographic style.

e Students might wish to compare these photographs with modern
magazine photography. What are the main differences in approach
to the subject? How have the bodies portrayed changed? What
analogies are their with modern body decoration?

7 Daniel Lambert’s Portrait

e Although Daniel Lambert exhibited himself for money, he was a shy
and sensitive man who craved privacy. The students’ responses
should reflect this contradiction. His expenses were enormous. When
a woman asked him how much his clothes cost, he replied that if she
thought it proper to make him a present of a coat, she would find out
how much it cost!

8 ‘I Can’t Help the Way | Feel’ <

e When the present writer first saw this sculpture, he assumed that it &
was about obesity, rather than illness. This is a common ’
misconception which needs clarifying for students.

e There are aspects of the sculpture which are thought-provoking, such
as the lack of a head, and the fact that the legs and feet are realistic.

e The fact that the sculpture is a metaphor could lead to some
interesting writing. A poem or an extended prose piece could be
developed from the students’ immediate verbal responses. Or the '
compression of the haiku form could make the sculpture speak.

9 Plastinated Body Slice

e This exhibit raises many questions for later debate. Students will
want to discuss whether von Hagens has the right to treat a dead
body in this way; how they react when they realise that it is a “real”
person; whether they would give their body to science, or to be
displayed in public like this; why it is that people are want to see this
sort of exhibit.
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10 The Human Eye Model

e This is a teaching model. Is it also a work of art?

e The student activity asks them to consider the emotions aroused by
looking at models of the human body. It might be worth continuing this
theme by looking at the Victorian fashion for anatomical dolls, the
marketing of ‘baby dolls’ and the way designers distort body image for
commercial reasons.

11 Case of Prosthetic (Artificial) Limbs
¢ What factors need to be considered when making a
prosthesis?
e Students might debate whether the “best” prostheses are
those that look most like the real thing.

12 ‘After Image’
e This is one of the most challenging objects in the collection and some
viewers miss the all important left arm

e The student activity encourages them to explore ‘phantom limbs’ and
you will find a useful video clip in the resources library of
www.wellcomecollection.ebcnet.co.uk . An eminent neuroscientist
describes ‘ghosting’ and suggests to students that they should
consider what it feels like to lose a limb — or to add an extension
(something they will be asked to do in the workshop).

If you would like to talk your plans over in advance of your visit please contact
wellcome@ebceducation.co.uk. We will be very happy to work with you to make the very best of your
Study Visit to Wellcome Collection.

For ideas and information about body shape and image please print out the Big Picture from the
teaching notes page of the website; www.wellcomecollection.ebcnet.co.uk.
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Student Workshops

During your Study Visit your group will take part in a creative workshop.

For the first half of the workshop, students will be encouraged to air their own views about the objects
they have seen, the social implications of the science involved and topical issues in the news relating to
the theme.

The second half will ask students in groups to design & communicate their vision of a future body. Split
into creative teams they will use writing, sketches, stimulus materials and role play. They will then
develop a two-minute advert to show off their design which will be acted out by each group. Photos will
be taken to send back to the school of their ad campaigns.

At the end of the workshop students will have explored how scientists, artists and thinkers have
considered the moral and ethical dilemmas raised by our ability to manipulate and fashion body image
and developed their own creative ideas around the theme.

Most importantly, they will have used their creativity to communicate with their peers and be ready to
return to school inspired to pursue the theme of body shape and image in whatever way suits their
teacher.

Subjects covered include:

e The science of body shape and image enhancement: video led session with Dan Glaser,
neuroscientist.

o Group debate: To what extent should we augment our bodies? What influences our decision to
change our bodies? Can we think creatively for ourselves?

e Creative Session: Students will work in groups to sketch, plan and perform mock TV adverts to

their peers. The aim is to create a photographable record of their dream body extensions and
take some great digital shots using their own cameras, phones or the facilitator’'s camera.

Learning objectives
e Science: to question the way science can enable body shape changes.
e Art, Design and Fashion: to investigate and make creative responses to topical issues.

e English, History and General Studies: to investigate a topical issue and its historical perspectives;
to communicate personal creative responses by working in teams.
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Pre & Post-visit Lesson Ideas

Science
e Building a face — Migration, multiplication and differentiation of cells.

¢ The Human Genome Project — Explore possible developments in genetic modification.
e Technical advances in imaging — What might be discovered? e.g. work on interoception.
o Developments in plastic surgery. The ethical dimension.
o How new life-
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